
Service-Learning Course Inventory 
Overview 
The GE allows students to take a single, 4+ credit course to satisfy a particular GE Theme requirement if 
that course includes key practices that are recognized as integrative and high impact. Courses seeking one 
of these designations need to provide a completed Integrative Practices Inventory at the time of course 
submission.  This will be evaluated with the rest of the course materials (syllabus, Theme Course 
submission document, etc). Approved Integrative Practices courses will need to participate in assessment 
both for their Theme category and for their integrative practice.   

Please enter text in the boxes below to describe how your class will meet the expectations of Service-
Learning Courses. It may be helpful to consult the Description & Expectations document for this 
pedagogical practice or to consult the OSU Office of Service Learning as you develop your course and 
complete this inventory. You may also want to consult the Director of Undergraduate Studies or 
appropriate support staff person as you complete this Inventory and submit your course.   

Please use language that is clear and concise and that colleagues outside of your discipline will be able to 
follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the 
reviewers will also have that document Because this document will be used in the course review and 
approval process, you should be as specific as possible, listing concrete activities, specific theories, 
names of scholars, titles of textbooks etc.  

Accessibility 
If you have a disability and have trouble accessing this document or need to receive it in another format, 
please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412. 

Pedagogical Practices for Service-Learning 

Course subject & number    

Performance expectations set at appropriately high levels (e.g. Students engage in appropriately 
linked academic and experiential exploration of the community setting in which they study). Please 
link this expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)   
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Service-Learning Course Inventory  

Significant investment of time and effort by students over an extended period of time (e.g.  
develop an increasing appreciation of the issues, resources, assets, and cultures of the community in 
which they are working). Please link this expectation to the course goals, topics and activities and 
indicate specific activities/assignments through which it will be met. (50-500 words)   

Interactions with faculty, peers, and community partners about substantive matters including 
regular, meaningful faculty mentoring, peer support, and community partner interaction. Please 
link this expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)   



Service-Learning Course Inventory  

Students will get frequent, timely, and constructive feedback on their work from all appropriate 
sources, especially on their community awareness and engagement, and their experience with 
difficult differences. Please link this expectation to the course goals, topics and activities and indicate 
specific activities/assignments through which it will be met. (50-500 words)   

Periodic, structured opportunities to reflect and integrate learning (e. g. reflect on the service 
activity in such a way as to gain further understanding of course content, a broader appreciation of 
the discipline, and an enhanced sense of personal values and civic responsibility). Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments through 
which it will be met. (50-500 words)   



Service-Learning Course Inventory  

Opportunities to discover relevance of learning through real-world applications (e.g., intentional 
connection between academic content and the community work in which they engage). Please link 
this expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)   

Public Demonstration of competence in academic settings and, if possible, in the community 
engagement site. Please link this expectation to the course goals, topics and activities and indicate 
specific activities/assignments through which it will be met. (50-500 words)   



Service-Learning Course Inventory  

Experiences with diversity wherein students demonstrate intercultural competence and empathy 
with people and worldview frameworks that may differ from their own. Please link this expectation 
to the course goals, topics and activities and indicate specific activities/assignments through which it will 
be met. (50-500 words)   

Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for 
students, e.g. universal design principles, culturally responsible pedagogy. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments through 
which it will be met. (50-500 words)   



Service-Learning Course Inventory  

Clear plan to promote this course to get a wider enrollment of typically underserved 
populations. Please link this expectation to the course goals, topics and activities and indicate 
specific activities/assignments through which it will be met. (50-500 words)   


	Overview
	Accessibility
	Pedagogical Practices for Service-Learning

	Course subject  number: EDUCST 2189s
	Performance expectations set at appropriately high levels: Goal: Students gain and apply academic knowledge through civic engagement and observation within communities. 
Throughout their semester in FEEP, students will work on completing a service-learning project which will focus on identifying the culture, issues, resources, and assets within their assigned classroom as well as the surrounding community. Students will analyze the barriers they encountered during their project's design and implementation. Students will learn to directly connect seminar content to each ELO within their service-learning project. For example, students will make connections from seminar topics such as structural poverty and learning, social justice, equity, and liberation, and trauma-informed practices. They will also spend time assessing the overall impact of their project on the students, teachers, and larger community. Students will present their projects at a culminating FEEP Expo where they will evaluate other FEEP student projects and share their projects with the larger community. 
	Significant investment of time and effort by students over an extended period of time: Students begin working on designing their Service-Learning Projects as soon as they start in their placement, starting week 2 of their 16 week semester. The first step in this process is for them to complete their Reflection 1 assignment which requires them to interview their mentor teachers to gain a deeper understanding of the issues, assets, resources, and cultures of the community. After conducting this interview, students will follow up with their own observations/reflections of their first week in their placement. Next, students will work to develop their service-learning proposal (during week 4) which they will submit to their FEEP instructor for extensive feedback as well as their mentor teacher. Students will collaborate with individuals outside of the classroom as well such as building principals, parents, and community members. For example, students may select a service-learning project that meets a specific school community needs (i.e., providing resources to parents to support their children). After getting approval, students will begin implementing this project throughout the semester (weeks 5-13) while collecting data/evaluating the impact of their work. Each week in seminar, students will share their experiences with the implementation of their project by highlighting the potential issues and successes they are experiencing. They will make explicit connections between their project and the seminar topics discussed in class. They will also have the opportunity to switch districts during their reflection 2 assignment so they can explicitly see the differences in the issues, resources,assets, and cultures of other school communities. 
	Interactions with faculty, peers, and community partners about substantive matters: ELOs: 
1. Students make connections between concepts and skills learned in an academic setting and community-based work.
2. Students demonstrate an understanding of the issues, resources, assets, and cultures of the community in which they are working.
3. Students evaluate the impacts of the service-learning activity.

Students will interact often with FEEP faculty, their peers, mentor teachers, and larger community through all aspects of the FEEP program. For example, during each of the 9 FEEP seminars, students work extensively with their peers to address systemic challenges they observe in education. Once during the semester, they will partner with other FEEP students to switch districts and share their own field placement experiences. Additionally, FEEP students receive mentorship on a weekly basis from their FEEP cooperating professionals in the field. They will also receive two formal evaluations (one midterm and one final) in which they will meet with their mentor teacher to discuss their strengths and areas of improvement. FEEP students will interface with community district representatives on at least 3 separate occasions throughout the semester to learn more about each school district, attend professional development, and prepare for the workforce. District representatives, mentor teachers, and OSU faculty will all be invited to attend the FEEP Expo so they can witness the culmination of each FEEP student's field experiences. 
	Students will get frequent, timely, and constructive feedback on their work from all appropriate sources: Course Goal: Students gain and apply academic knowledge through civic engagement and observation within communities. 

Students engage in advanced exploration of each seminar topic through a combination of lectures, readings, podcasts, discussions, and assignments. They will then connect their knowledge of these topics directly to their field experiences and ultimately their service-learning projects. Throughout the semester, students receive constructive feedback from their FEEP instructors, mentor teachers, and peers on a weekly basis to challenge their preconceived notions and shift the way they have viewed education in the past. They will also spend time analyzing the resources, issues, assets, and culture within their school districts and the surrounding community. 
Lecture
Lectures are designed to be a combination of instructor and student led. The instructor typically begins all lectures setting background and scaffolding student knowledge. From there, students participate in related-activities and large group/small group discussion to more deeply explore the topic and their own connection to the content. Additionally, two lectures (Trauma-Informed Care Practice and Becoming a School Professional) bring in guest speakers and topic experts to share their knowledge and expertise with students. 

Readings
Course materials come from a variety of sources to help students engage with the content. Materials are taken from peer-reviewed journal articles, university databases, university organizations, educational podcasts, and Ohio Department of Education resources. 

Discussions
Each week, students will do weekly discussions in a variety of formats to encourage all learners to participate and to build community within the classroom. This also allows students to take control over their learning. They also practice skills of gathering information, analyzing their findings, presenting their knowledge, and communicating professionally with their peers. Additionally, students share their own experiences and observations in their field placements. They also have time each week to brainstorm ideas for their service-learning project, share their progress, and problem solve any challenges they may be facing. 

Activity Example: Students will complete the “Implicit Bias in K-12 Education Case Study and Scenario Workbook” from the Kirwan Institute in small groups. Students will share their findings with other groups and apply their knowledge to their own placements. Students will also complete the “Comfort in Social Situations” guided activity to learn more about their potential cultural biases and how they can address these biases as future teachers.

	Periodic, structured opportunities to reflect and integrate learning: Course objectives: 
• Identify personal and social identities and how these identities impact interactions with students, staff, and larger communities.
• Gain and apply academic knowledge through civic engagement with schools or other education- related entities.  

FEEP students are encouraged to think critically in every seminar. In Seminar #1, students learn about standards, assessments, and accountability within schools. For homework, they read Meira Levinson's Democracy, Accountability, & Education, which examines multiple arguments about assessments and standards, including bias in these assessments. They apply this learning by reading the Guide to Ohio School Report Cards. They examine their site and district's report card scores. In seminar, we compare and contrast Ohio's assessment of schools and districts to what the students and community members think makes a “great” school. Students will engage in large group and small group debates regarding how schools are assessed and what aspects about a school society values most. During the first class, students will complete an initial survey that targets potential biases they hold regarding their current placements. They will be given this survey on their first and last day of class and will compare their results to see their growth throughout the semester. In their first assignment (reflection #1) students will begin analyzing their current field placement. They will also complete a final service-learning project that will serve as a culmination of their coursework and experiences in the field. 

FEEP students complete 2 reflections throughout the semester that compare their own experiences in schools with those of their mentor teachers at their sites. They also complete a reflection after swapping placements with another FEEP student to compare and contrast the observed differences. Finally, students complete a pre/post semester survey and spend time analyzing the differences in their perspectives before starting in their placement and after 15 weeks of attending their placements. 
	Opportunities to discover relevance of learning through real-world applications: Objectives addressed:
• Explain ways in which race, ethnicity, and gender and perceptions of difference impact individual outcomes and broader societal issues. 
• Discuss the intended and possible unintended effects of school reforms, such as current teacher evaluation systems, Ohio Learning Standards, and student assessments on communities, schools, educators, students and others.
• Evaluate the ways in which they were impacted by and had an impact on students, school professionals, and community members.

Students will complete a service-learning project throughout the semester that requires students to explicitly identify the similarities and disparities among their schools as it pertains to issues, culture, resources, and assets. They will connect six seminar topics directly to their project by making connections and analyzing how each of these topics affected the design, implementation, and efficacy of their project. Students will directly connect academic content to their real-world experiences in the schools.
	Public Demonstration of competence in academic settings and, if possible, in the community engagement site: ELO 2.2 Students evaluate the impacts of the service-learning activity.
Students will present their service-learning projects to the community through an end of semester FEEP Expo. Community members, districts, mentor teachers, OSU faculty, and other students are invited to attend this Expo to see the culmination of each service-learning project. Often one FEEP Expo is hosted by specific school district building to include more of the community in this event. 
	Experiences with diversity wherein students demonstrate intercultural competence and empathy with people and worldview frameworks that may differ from their own: All FEEP students are placed in school district settings that are different from their own K-12 experiences. 

For Seminar #2, students complete the Kirwan Institute Implicit Bias modules and take 2 Implicit Association Tests. Students choose a reading or podcast centered on culture and race in the classroom: Letter to the Next President (Ladson-Billings, 2008); Preparing for Culturally Responsive Teaching (Gay, 2001); Choosing a School for my Daughter in a Segregated City (Hannah-Jones, 2016); Black English is Fire podcast (OSU, 2021). Students also read or listen to a podcast about the culture of Whiteness in education: Read Dear White Teachers: You Can’t Love Your Black Students if You Don’t Know Them (Love, 2019); Nice White Parents, Episode #1: Book of Statuses; Nice White Parents, Episode #4: Here’s Another Fun Thing you Can Do; Code Switch: Episode 1, Can we Talk about Whiteness? 

Each seminar in the FEEP program touches up aspects of diversity, community, and appreciating different worldview frameworks (see syllabus for details).

	Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for students: ELO 3.3 Examine the interactions among dominant and sub-cultures.
ELO 4.2 Explain ways in which categories such as race, ethnicity, and gender and perceptions of difference, impact individual
outcomes and broader societal issues


In seminar #3 students will work deeply to examine their own personal and social identity by completing work from University of Michigan’s Inclusive Teaching modules. Students are encouraged to identify social identities and reflect on ways those identities become visible or more keenly felt at different times along with the ways in which our identities impact the ways others perceive or treat them. This activity will help illuminate how privilege operates to normalize certain identities over others. This will help to build community, encourage sympathy and increase awareness throughout the classroom and school community. 

In the “Structural Poverty and Learning” seminar, students will complete an activity through playspent.org where they are expected to make life decisions with limited financial resources. In class we process this activity to help students understand the difficult decisions that families and students in poverty must face frequently. Students will also complete a reading by Richard Rothstein (2005) which looks at the very real health implications for students living in poverty and the disparities in medical care that may influence learning. Students will also watch a TED talk by Chimamanda Adichie which discusses the danger of a single story and the problem with stereotyping a group based on a single narrative. 

	Clear plan to market this course to get a wider enrollment of typically underserved populations: The FEEP team has met with the Marketing and Communications team at OSU to discuss spreading the word about FEEP to local high school students and perspective students. I also sit on several panels with prospective students to share information about the FEEP experience and benefits. Each semester, FEEP hosts a webinar where program managers across the college are invited to share information about their programs. This will be expanded to programs outside the college as well. This is a great way of building connections with other programs who can also spread the word about the FEEP program. 


